
1

TASK FORCE ON UNIVERSITY STATUS, TOWN HALL MEETINGS (MARCH 4 and 5, 2013)

Please note, the Powerpoint which accompanied this Town Hall Meeting is also provided on
the Task Force for University Status website.  Cues for when slides appeared in the
presentation appear below.

PPT #1: Cover Image

1. PROJECT OVERVIEW:
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PPT #5: Criteria for a New Jersey Comprehensive University

These criteria are:

 a broad range of undergraduate degree programs as well as graduate studies leading to
masters' degrees in at least three areas (Stockton currently has 14 graduate programs);

 graduate students who demonstrate superior achievement at the undergraduate level;
 faculty whose competence is known beyond the institution; and
 resources to support graduate education, including laboratory facilities, library support,

and financial support for graduate student and faculty research.

New Jersey’s route from college to comprehensive university differs from other states in some

important respects.  Some states legislatively conferred comprehensive university status to all

qualified institutions at once (this is what happened, for example, when Pennsylvania state

colleges became Pennsylvania State University campuses, and when the California state

colleges became Cal State University campuses in the 1970s). But New Jersey chose a different

path, opting instead for a rigorous review process that enables public and private colleges to

apply individually for university status; not every institution that offers graduate programs has

chosen to do so.

As important as understanding what a comprehensive university is, is understanding what a

comprehensive university is not. Comprehensive university status does not enable an

institution to expand its current mission or program offerings, and permission to offer doctoral

degrees must be sought through a separate and equally rigorous process. As a result, changing

to
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status more accurately and in a manner consistent with peer institutions in the state and

around the nation.

PPT #6: Definition of a Comprehensive v. Research University

A comprehensive university is also not the same as a research university.  Comprehensive

universities, by definition, emphasize teaching at the undergraduate and Master’s levels.

Research universities place a heavier emphasis on basic and applied research and on Ph.D.

programs.

PPT #7: New Jersey’s Research Universities

New Jersey currently has six research universities, three private (Princeton University, Seton

Hall University, and the Stevens Institute of Technology), and three public (the Rutgers

University campuses, the New Jersey Institute of Technology, and the University of Medicine

and Dentistry).

2. FACULTY AND STAFF ONLINE SURVEY RESULTS:

PPT #
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The next set of questions asked faculty and staff to consider the impact of becoming a

comprehensive university on a variety of factors:  1) the institution’s reputation; 2) student

recruitment; 3) finances; 4) education and curriculum; and 5) research.

PPT #10: Impact on Reputation (faculty and staff)

Both faculty and staff’s perceptions of the impact of a move to comprehensive university status

on reputation were very positive (staff slightly higher than faculty).  This asked respondents to

consider whether they thought such a change would influence our standing throughout the

state, relative to our sister colleges, our ability to recruit faculty, and the perception of current

students, alumni, and community partners.

PPT #11: Impact on Student Recruitment (faculty and staff)

Because the impact on reputation was so strong, it not surprisingly that responses to questions

about student recruitment were likewise somewhat to very positive on both surveys.

PPT #12: Impact on Finances (faculty and staff)

Perception was more divided on the question of funding.  While most thought there might be

positive benefits for fundraising outside the college (both for individual faculty and the

institution as a whole), there was far more ambivalence (or confusion—many more “I don’t

know” responses) on the effect of such a change on funding from the state and on internal

budget allocations (this last, in particular, I’m going to return to in just a couple of minutes).
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the student survey is not yet complete (in large part because it has only been running for a

week when we compiled this presentation), 1,198 students have participated so far, and again,

there was good diversity across classes—183 freshmen, 230 sophomores, 338 juniors, 332

seniors, and 113 graduate students. Nearly 60 percent of respondents were transfer students.

On the same 1 to 10 scale ranking, their preliminary responses were: 13% low support (ranking

1-4); 12% moderate support (ranking 5-6), 75% high support (ranking 7-10).

3. PART 3: QUESTIONS AND CONCERNS

Both surveys gave participants the chance to comment or elaborate on their choices.  The three

largest areas of concern or confusion in these comments dovetailed almost exactly with the last

three questions I described above: 1) impact on teaching; 2) allocation of resources, and 3)

impact on research.  More specifically, there were questions about whether such a move would

impact undergraduate and graduate programs in the same way, or if it might require that the

school to divide up resources differently.

Two of these questions—teaching and undergraduate v. graduate student programs—are

closely linked. It is important to emphasize that becoming a comprehensive university would

not change our Carnegie Classification, which is currently listed as a “Master's M: Master's

Colleges and Universities (medium programs).”  What does this mean?





10

Our graduate programs
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Before I open up to the floor, I wanted to offer the Task Force’s considerations of two last

questions: why change, and how much would it cost?

PPT #18: Why change—bullet points for possible reasons

The first—why change—is the most difficult, and perhaps most speculative, part of this

presentation.  It is hard to pinpoint what the material and other benefits of becoming a

comprehensive university might be.  Several have been suggested:

 One possible effect is an increase in applications.  There is some evidence that other
New Jersey colleges and the Penn State campuses temporarily saw enrollment spikes
although these leveled off over time.  Moreover, there are logistical constraints on how
much larger Stockton can physically grow as a campus.

 Another possibility is an increase in the quality of applications, which would potentially
have a more sustained impact, even after the number of applications leveled off.

PPT #19: Student Survey—impact on reputation and recruitment

 This seems to some extent borne out in the preliminary assessment of current students
when asked what such a transition would mean for the college’s reputation and ability
to attract international, graduate and undergraduate students (and in faculty and staff
surveys, for that matter).  While this is far from hard data, it is an indication of how
different groups believe a name change might influence public perception, particularly
of the value of a Stockton degree.

PPT #20: RETURN TO:  Why change—bullet points for possible reasons

 Likewise, the Task Force was struck by how many faculty members believed a university
name change would influence both status and competitiveness in both faculty
recruitment and external funding applications.

 The fourth possible impact is on international perception.  More than one task force
member noted that the word college has different connotations abroad, causing
confusion when we try to build student exchange programs.
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