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Conclusion
The survey highlights a clear need for reform in the attribute/subscript requirements at Stockton
University. While students value a well-rounded education, there is a demand for greater
flexibility and relevance in course selection. Addressing these concerns is crucial for enhancing
student satisfaction, success, and the overall educational value offered by the university. The
Task Force's recommendations aim to balance the integrity of a liberal arts education with the
practical and diverse needs of the student body, underscoring the importance of student
feedback in shaping academic policies and curriculum design.



On the Need for, and Usefulness of, Student D





Figure 2: Pie charts of number of respondents divided by host school of their major (left) and degree type
(right)

The majority (88.8%) of respondents had a GPA that was 3.0 or better.

Figure 3: Pie chart of number of respondents divided by GPA range.
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II. Survey of Student Satisfaction
II a. Satisfaction with Courses and Course Attributes
Respondents were asked to rate their overall satisfaction with the University as a whole, their
General Studies Courses, their experience with AHVI requirements, and their experience with
Q, W, and R requirements. The majority of respondents indicated that they were either satisfied
or
w



organizational issue leading to dissatisfaction with the attribute system rather than the courses
themselves.

With regard to student satisfaction n㌀he





“As a transfer student, it was assumed that I knew the attributes and how to find them.
When I asked questions of advisn�



the balance each attribute helps create between their major field of study and a well-rounded
education.

III a. Contribution to a Well-Rounded Education

Contribute to a
well-rounded education
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III c. Contribution to Personal Growth Beyond Academic Achievements

Contribute to Personal
Growth

A H V I Q W R

Completely agree or
Somewhat agree

54.6% 50.6% 77.6% 67.7% 53.3% 68.4% 55.3%

Neutral 19.1% 21.1% 14.5% 19.1% 20.4% 18.4% 18.4%

Completely disagree or
Somewhat disagree

25.0% 17.8% 7.9% 11.9% 26.3% 13.2% 25.0%

Table 6: Agreement with the statement that each attribute and subscript contributes to the students’
personal growth beyond their academic achievements as a percentage of respondents (N=152) whose
responses were Completely or Somewhat Agree, Neutral, and Completely or Somewhat Disagree.

Although there are noticeable differences in response to each category, the majority of
respondents acknowledged the contribution of each attribute and subscript to their personal
growth beyond simply academic achievement. The most positive response was for the V
attribute (77.6% completely or somewhat agree).

III d. Balance Attributes Create Between a Well-Rounded Education and Major Studies

Align with future goals A H V I Q W R

Completely agree or
Somewhat agree

50.0% 55.3% 67.7% 62.5% 57.3% 65.8% 42.8%

Neutral 17.8% 22.4% 19.7% 21.1% 19.1% 20.4% 18.4%

Completely disagree or
Somewhat disagree

30.3% 20.4% 11.2% 15.8% 22.4% 13.9% 37.5%

Table 7: Agreement with the statement �nt
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common themes present in this study - that many respondents want the general studies courses
to relate more clearly to their major.

III e. Comments on Perception of the Attributes

Only n=22 respondents provided comments for this section of the survey. Their responses were
binned and categorized in the same manner as the comments from the previous section (see IIc).
Unfortunately, the most frequent responses were not directly related to their perceptions of the
attribute system or general studies curricula but instead were reiterations of the most frequent
sentiments from the previous section of the survey. Five (5) responses advocated reducing or
eliminating the R attribute requirement and three (3) complained of the limited availability of
courses carrying an R attribute.

A few of the comments did reflect the respondent’s attitude toward the attributes/subscripts or
G course system. One respondent argued that any specific requirement on the kinds of courses
students must take (i.e. an attribute or subscript) will result in a negative attitude toward it:

“I think that students tend to dread taking classes that have certain attributes since it
implies a certain subject will be discussed. If a student is not passionate about a subject,
then they tend to have a more negative outlook towards the class material and the work
they are assigned. Forcing certain classes doesn't give an enthusiastic response from the
student body if they don't want to take the class. “

Another respondent described that V courses did not add to their educational experience
because the values and ethics presented do not necessarily conform to their personal belief
system.

“The reason I do not fully agree that values and ethics adds to my educational
experience is that the values and ethics represented often do not reflect the values and
ethics my personal belief system. Conceptually, I fully agree that values and ethics are
very important.”

It could be argued that this is the very reason students ought to take V courses, to expose them
to new and different ideas and points of view.

One respondent described feeling that they were not free to express themselves honestly in
certain courses cam销ݸcsng
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tỳst

p　hvd

ss
al

�Š

�œst

p䌀hv�siht

tsss
ss

O r yꀀ .

to؀slv�e؀sv ff






  





























       





 
     ttitudes toward attribute/subscript fulfillment, with
distinctions observed in the motives behind enrolling in G-courses and varying satisfaction
levels with different attributes, with R1/2 garnering notable dissatisfaction. These
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“Maybe merge the Rs, V, and I? They all seem very related to each other, and there's a lot
of requirements to keep track of





timely fashion. You might be forced to take a class that is a mismatch for your skill set,
but satisfies an attribute- you take it to stay on time, but jeopardize your GPA- which can
impact the way you pay.”
“It's my senior year, I met the minimum credits for graduation, YET I have to take
courses after courses to satisfy the OTHER requirements. It's added stress to me
mentally and financially.”

Some respondents exhibited outright resentment to the current system:
“I've talked with other students about how unnecessary these attributes are for
graduating. You wanna add these because you wanna look good, I get it, but you aren't
fooling us. At least in my Ethics of business class, my professor talked about how the
staff for Stockton isn't as ethnically various as some want to think. You wanna be diverse
and progressive, start there; don't put the task on the students to learn things we already
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1.2. Reduce specific G requirements to 1 GAH, 1 GEN, 1 GIS, 1 GNM, and 1 GSS for new
incoming students as well as transfers, while still requiring 32 overall G credits, allowing 12
units to be student choice.

2. Eliminate the at least the A and H attributes as “too major specific” and not reflecting
Stockton’s mission of teaching across the curriculum. This will free up 8 credits for students
regardless of major.

3.1 Reduce the required number of R1/2 courses to one, or require one R1 course and one {R2
or V} course.

3.2 Take 4 credits of an R1 and then 8 credits from the combined group R2, V, and I (for a
total of 12 credits).

4. Recommend Academic Advising, the Admission Office, and/or the academic schools
themselves (depending on the most appropriate authority) develop efficient information
pathways (beyond traditional email communication) to ensure students are well-informed
about the general studies requirements. As evidenced earlier, students have expressed
frustration with Stockton's general studies system. It's worth noting that significantly enhancing
the flexibility of this system would greatly alleviate this concern. In any case, perhaps a
presentation on general studies requirements could be made a part of the Freshman Seminar
classes and scheduled sometime before precepting days.



VII. Appendix: Statistics and Correlations

The data collected in this survey was in the form of Likert-scale responses and free-response
questions. Each Likert-scale question was equivalent to a 1-5 scale. There were 63 discrete
response vectors (i.e. sets of responses to questions on the survey) using a Likert-scale response.

Each response vector was analyzed for normality using Anderson-Darling and
Kolmogorov-Smirnov tests. No response vector was found to have a normal distribution (even
at the p<0.2 level). Thus, the data is best compared using nonparametric methods.

Correlation coefficients may be computed, but should be considered with some skepticism due
to the nonparametric nature of the data. The figure below is a correlogram of all the Likert-scale
questions in which only correlations of r > 0.7 were plotted in order to highlight the most
significant correlations.

Figure 8: A grid of questions whose responses were well-correlated (r(60)>0.7, p<0.05).



In particular, there was noticeable correlation in student’s responses to the questions of the
balance attributes create between a well-rounded education and major (sec. III b.), and whether
or not students felt they enriched their educational experience (sec. IV b.) for every attribute and
subscript with itself. There was a similar correlation between the responses to the questions of
personal growth and contribution to a well-rounded education for the A, H, I, and R attributes.

It is notable that there was no correlation between respondent’s overall satisfaction with the
University or with the G Course System to any other question. There was also no correlation
between their GPA, academic year, degree type, or self-rating of understanding of the
requirements with any other question.

The Wilcoxon-Mann-Whitney is a nonparametric test that evaluates, for two independent
samples, the null hypothesis that one sample is stochastically greater than the other. A large
p-value in this test would indicate that the probability of one sample being greater than another
is equal to the probability of it being less. The figure below shows the response vectors for
which the Wilcoxon-Mann-Whitney test produced p > 0.8.



Figure 9: A grid of questions whose responses across respondents were similar according to a
Wilcoxon-Mann-Whitney U-test (p>0.8). This statistical hypothesis test is a non-parametri�



Figure 10: A grid of questions whose responses within respondents were similar according to a Wilcoxon
Signed Rank test (p>0.8). This statistical hypothesis test is a non-parametric analysis on the
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