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TO The Faculty

! | ) : . | /,
FROM: Robert Helsabeck "h-f:*%"j‘y reodidhed ™
Chair, General Studies Comm.

SUBJECT  General Studies Committee, Second Report
Ideas for Faculty Workshop Consideration

DATE: July 15, 1997

The General Studies Committee over the past year has been attempting to fashion some
modest reforms which reflect the unfinished ideas of former committees, the May, 96
Faculty Retreat, the Fall Faculty Conference of 97, and our own discussions occurring

t the year. We have included several documents in the Appendices which reflect
the extent of the discussion over some time and provide background for some of the ideas
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and preliminary ideas leading to the May 96 Retreat and App. B. for the Results of the
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In this document, we lay out ideas with enough detail to enable the faculty to engage in a
serious consideration of each idea. We hope to gain a clear sense of the faculty disposition
onihcse 1dcas from an uncoming deliberative workshoo snonsoredbv the Union. (The
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REPORT TO THE FACULTY

As we think about the “delivery” of general education to our students, we should have the
broadest view of the curricular resources available to us and should agree on the essential

nature of General Studies courses. Then we can profitably consider changes in the way we
stmichire the nfferine nf conrces and the (General Stndies rennirements Reaardlece af'the
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outcomes of discussions of structure, we can consider various ideas which could be
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By Pedagogy/Audience

5) Seminars (Most developed is the Freshman Seminar - regular General Studies courses
offered specifically to Freshmen.) Currently Freshman Seminars involve infusions of
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to the larger academic culture.) We approved some years ago the use of the seminar mode
for GIS courses and have moved in that direction, (e.g. limiting the size of GIS courses,

GIS students collaborative-learning opportunities as seminar leaders, and as
active-participants in the selection of materials and/or approaches to the reading in GIS
courses).
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integrative courses.) These courses involve the collaboration of several faculty in a
common offering. Here at Stockton, we have offered team-taught courses where
interdisciplinarity is central. Some years ago, “Bio-ethics” was first offered by a
philosopher and biologist - a prototype of optimal team-teaching for our curriculum. A
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Nature of General Studies Courses

As regards the nature of General Studies courses, these attributes seem essential:
1) that they are transdisciplinary or interdisciplinary in one of several ways: either by
applying knowledge beyond what is typical in program courses; or by considering the
larger context of the subject; or by the drawing upon several disciplines;
2) that they are targeted to the non-major; and
3) that they are self-contained, free-standing, i.e., complete educational experiences in
themselves.

I

Goals of General Education (Outcomes)

In 1991, the Faculty approved a list of desirable general education outcomes (see App
C. for revised list of 13 outcomes and the COEP Report which predated the list).

Soon thereafter, Jan Colijn, Dean of General Studies, asked faculty members to indicate
which of the outcomes their courses served. He then conducted a transcript analysis to
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Achieving the Desired QOutcomes
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options. One option, advocated by a minority of the committee, was to leave the current
General Studles cumculum in place. byt do more to ensure that faculty ho 01; the
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investment in workshops and overall quality control. For example, if all GAH courses
contain both art and humanities, then students are experiencing both arts and
humanities. (The same could be said for other desired outcomes.)’

A minority of the committee felt that if the Additional Recommendations attheendof
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Revised General Studies Curriculum
(Plan A)

The Committee believes that the present curriculum is effective in meeting the Primary
Goals and, with one exception, (oral communication), the General Competency outcomes
that we seek for our students' general education.
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learning and 2. “ Commitment to citizenship...”) and Items 3 (“Ability to reason...”. 6..
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courses in: by courses in:
8. Artistic experience GAH GAR¥* (General Arts)
9. Science GNM GNS*(General Natural
Sciences)
10. Historical GAH GHU* (General

Consciousness _ Humanities)




range of humamty, these courses draw from philosophy, literature or history. To gain a
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VI
Additional Recommendations

The following set of ideas have been discussed over the past few years and can stand
upon a new topology. They are numbered for ease of

1. Stu at the to
in but to our
considered several ideas for “collaborative courses” under this heading.

A.) The creation of a “Great Ideas” course taught by a dozen or so faculty, either as a
special Junior GIS course, as part of the new GIM category, or in its own category,
perhaps GHS (General Humanities and Science.)

B.) The development of several courses each involving 6-10 faculty members which might
encompass the entirety of one of the new G-categories. For example, “Encounter with the
Arts” for GAR; “The History of Ideas” for GHU; “World Civilizations™ or “Science,
for in Sci > for ies.
rop on of cour these
courses could use existing or home grown video materials, outside speakers, and break-

oyt discussinn seetings

C.) The grouping of Junior level General Studies courses around common themes with a
speaker series to support the courses. (See the Mattlage/Ghorashi Proposal implemented
last Fall, App E.) By these new courses at the Junior year, after the major is
chosen, we could reasonably require students to choose a G-course from a category at
some distance from their major. This junior courses would provide more humanities for
the scientist and more science for the humanist.

2. Strengthen the Freshman Seminar. We would like to give some special attention to
the freshman seminar effort. The freshman seminar can be seen not only as a course with a
particular content, but also a linking structure to the broader academic culture. We have
discussed ideas of linking freshman seminars to senior seminars in public debates or
speeches; agreeing upon a theme for the year that all freshman seminars would link to at
some point in the semester, much as we do now in bibliographic instruction and the AIDS
presentation; ways of linking to the freshman convocation speech, the Student Senate
Guest Speakers, and other invited speakers.
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We need to have some workshop time and perhaps an ongoing coordinator/convener. A
grann dedicated fo enriching this exnerience for first vear students led by a convener_
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emphasize the interactive quality of the students’ experience in their GIS courses while
they engage enduring questions of human life. We have discussed also limiting the current
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course in the second semester of their junior year. (We agree that taking the Senior
Seminar in the first semester of the Junior Year, particularly for transfer students, is
probably not optimal.) Perhaps we should consider a gathering of those of us teaching in
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“Not open to Biology majors” is one solution. The Junior requirement in Item #1, above is
another.)

Another area needing attention under the redundancy problem is our current G-
requirement for transfer students. Currently, students with 64 credits need only take a
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that Junior-Transfer students be required to take a GIS course, and that remaimng genera |
studies courses be from at least two G-categories. (Again, some of the ideas in
Item #1, above could be helpful here.)

7. Continue to improve the GS course review process. The committee is pleased with
the recent efforts to review all courses in General Studies, but are struck by the unwieldy-
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education. (It also is available.) Perhaps it is time to take up these plans again or at least
discuss the value of an articulation of “alternate avenues.”

10. Recommit to the 2- or 1-course standard for General Studies teaching. Over the
1 1

~

standard of two-courses per faculty member in arts and science, and one-course for
professional studies faculty. If General Studies teaching becomes voluntary, we run the
risk of “The Tragedy of the Commons.” Furthermore, demonstrating to the senior



Appendix A

March 25, 1996
Invitation to a Faculty
Reconsideration of
General Education
at
Stockton



TO: The Faculty

FROM: Robert Helsabeck, Chair (bt Meliad fC

General Studies Committee

SUBJECT: An Invitation to a Faculty Reconsideration
. of General Education at Stockton

DATE: March 25, 1996

After twenty-five years of providing for the general education of our students, we would
do well as a Faculty to take stock of what is still working and what needs rev151on This is

what .qood facultxes do. we oversee the curricu
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faculty-wide discussion of the state of general education at Stockton.

Over the past twenty-five years, we have made revisions in our manner of providing
general education. Subsequent to the original design, we have instituted a writing
requirement, a GIS requirement, a freshman seminar, a quantitative reasoning requirement
and have reconfigured the G-categories. We have adopted various emphases such as
international awareness, gender, race and class concemns, the impact of technology on
society and have provided topical concentrations. We have tried federated courses. public
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the curriculum” as well as an additional requirement in critical thinking in the BASK program.
Some of us have proposed that we think comprehensively in terms of (1) Acquiring Information
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TO: THE FACULTY

bt Hbowde I

FROM: ROBERT HELSABECK

CHAIR, GENERAL STUDIES COMMITTEE
UBIECT  GRNFRA' STUDIESRFIRFAT 26\
DATE: AUGUST 14, 1996

On Friday, May 31, approximately 35 faculty and met from 9:30 until 2:30 for the purpose of
nansidering_tha agrera! odregtion of mirstidapts_We yﬂﬂ]_fbr_nmrrr:d ings sn wrﬂ;ﬂqr-
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word record is available to those of you who might like some auditory diversion. (Thanks to
Steve Kubricki for taping to proceedings and to Tom Kinsella for his note-taking.) In this
communiqué, I will attempt to distill from the discussion the overall sense of the meeting as well
as some areas of concern and some ideas proposed. I hope these “markings” will stimulate
fruitful discussions this Fall. ( I will not ascribe the comments to specific persons, but will
merely note the substance, except when a fuller proposal is involved. )

The General Studies Committee conceived of this meeting as an opportunity to look at general
education at Stockton “de novo.” We didn’t want to limit our ideas to only those suggestions
which would fit into the current structure. However, as we got into the discussion, the opinions
ranged from “starting over” to preserving the current structure, but fixing some of the
deficiencies and engaging in other incremental changes. The prevailing view was that we have a
system currently (the G-categories) that is quite open to almost any reforms we might wish to
adopt and therefore ought to be preserved. Further, some concern was expressed that a “total
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7. We are concerned that we may be paying “opportunity costs” in having students take G-
~agses igthe same divisign of their maior  These are conrses that mav be worthv. but take the
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2 For some. the “At Some Distance” (ASD) category is unclear. For others, it is a place of
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GENERAL STUDIES, 1996: SOME REFLECTIONS
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A number of fundamental assumptions underlay the origins of the General Studies
curriculum at Stockton in the minds of the original designers and those who were attracted to

teach in it in the earliest years. Among these assumptions I believe were the following: 1) the
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general studies courses, but there has also been a gradually growing sense in the faculty that the
results generally have not been what had been hoped for.

There are it seems to me two major reasons for this outcome: inadequate program
development and mistaken assumptions about students. Regarding the first cause, it must be
recognized that many faculty members with the interdisciplinary background and awareness
necessary to teach these courses no longer do so or cannot do so often enough. In addition the

kinds of courses linking various faculty interests to new and developing emerging problems and
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learning have not developed as they did in the first years of the curriculum’s existence. This
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Over time, I fear, these faculty would end up in teaching these courses almost exclusively with the

unwanted professional consequences that would entail for them and for students. I also fear that
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scientific knowledge necessary in a well-educated person.
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Appendix E

Great Issues
Evening Lecture Series
Proposal















Appendix F
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8. Awareness of the achievements and per- ment that students take at least four credits c our .

spectives of people of different nations of GIS course work is an attempt to help SEs l.n . Goa]s

and cultures, and of different races, gen- them bring together their earlier General ||'|te clplm' The GE ry

ders. and ethnicities. Studies experiences into some kind of inte- ~ Al'y Is and that the of ly
g, Understanding of the techniques, find- grated framework. Topics (GEN)

ings, and procedures of the social sci-

ences as they relate to social structures H

and to evaluating issues of public policy. Courses in
10. Critical understanding of one's own val- General Arts

ues and those of others, and of their role and
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1. On the nature of science: What science
is and is not and why; contrasting science as
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